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CHAPTER I

INTRODUCTION AND PURPOSE

I.

INTRODUCTION

Guidance is the key to successful education.

For maxi.mum

learning, growth, and development, the "spirit" of guidance must
permeate the school board, the administration, and every aspect of
the educational program.
No guidance program can be completely successful without
human relations as its anchor.

The philosophy of mutual respect,

personal recognition, and appreciation of the worth of one I s fellow
man are essential to effective education.
The urgent need for guidance has been graphically presented
by many leaders and may be best expressed by the credo from the
American Association of School Administrators:
WE BELIEVE
It should be possible through education to reduce the
frequency and tragedy of world-shaking disasters. Essentially the task is to help people learn to live well together.
There is opportunity for educators in every community to
teach youth and adults to live well together. The cumulative
effect of these positive actions will be nationwide and worldwide in constructive influence.
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If a school contributes positively to learning to live
together it must increase the range and depth of experiences
in community living and help each individual child develop a
sense of partnership in coming to grips with his world (1).

Every .member of the school staff- -teachers, supervisors,
guidance workers--must be aware of children's emotional requirements.

The child I s need for being respected as a person, for

belonging, for being loved must be met in the classroom and in the
school.

The earlier in school life symptoms of maladjustment are

discovered the easier to secure satisfactory adjustment.
Accepting each student as a unique entity entitled to all of
the same rights, privileges, and opportunities regardless of race,
creed, or ethnic origin is essential.

If America is to continue as

foe democratic nation our forefathers intended, Human Relations
must predominate.
Ernest W. Campbell, quoting the late Senator Richard L.
Neuberger, states:
Perhaps education in Human Relations may have more to
do with a successful foreign policy than appropriations of
money • • • or other types of aid and relief (9:3).
The effects of this type of program are far-reaching.

II.

PURPOSE

The subject of this research paper was selected for three
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reasons.

First was the sense of responsibility toward children.

It

is the writer's firm conviction that without genuine Human Relationsatmosphere some child is being deprived of his opportunity for complete development.
Second was the earnest hope that this plan may, through
the adoption of Human-Relations' principles, contribute toward the
improvement of conditions in a specific school district.
Third was the desire to convey in a graphic manner appreciation to the three donors who, through exemplifying Human Relationsprinciple s, imbued the writer's personality and educational philosophy
with these doctrines.

The donors are the Anti-Defamation League of

Seattle, whose scholarship for attendance at the Human Relations
Workshop, University of Colorado, under the direction of Dr. Gertrude
Noar, laid the foundation for Human R2lations-interest; The Counseling and Guidance Institute, Central Washington State College, under
the direction of Dr. Eldon E. Jacobsen, where further study increased
the sense of urgency for equality of opportunity; and the Freedoms
Foundation of Valley Forge, from whom the gold medal award was
received for active promotion of citizenship and humanity in education.
To these three, Dr. Noar., Dr. Jacobsen., and the Freedoms
Foundation of Valley Forge, are owed inspiration and dedication.
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This work was undertaken to present and promote the principles they
represent.
Too often guidance programs consist of test and testing,
vocational units, and cumulative folders, while the essential element,
Human Relations, is left unrecognized.

Without the empathy essential

to understanding and appreciation of other human beings, the guidance
program is only a cold statistical process for self-advancement.
Through focusing interest on P1rnan Relations by a general
concern for others and the initiation of Human Relations Classes, a
fertile environment for personal development can be established.
Laura G. Johnson., who proved her philosophy among the
underprivileged and deprived in the State of Georgia, says:
On many occasions I have found that "love therapy" really
works. After all., the classroom is not designed as a battle
ground between teacher and pupils. The teacher should not
try to assume the role of a stern and impersonal sentinel in
the classroom but should strive instead to become the friend
and trusted confidant that many lonely youngsters long for so
deeply and need so desperately (16:18).
To that end., creating from maladjusted, rejected individuals happy, assimilated members of our student-bodies, this plan of
Human Relations was directed.
Our democracy is based squarely upon belief in the inviolate
dignity of each individual person. In this country each child has
a right to grow to excellence. As we work together, we will
gain additional competence in this sacred task" (17:40}.

CHAPTER II

ORGANIZATION OF ADMINISTRATION

The strong personal conviction that all members of the
administrative staff must participate in establishing and carrying on
a vital guidance program has prompted inclusion of the following
echelons.

School board.

The school board's unique position in regard

to school personnel can establish a basis for good guidance relationship throughout the school district.

School personnel are aware that

the school board works long hours under hardships without remuneration in attempting to represent the people by whom they are elected.
School boards endeavor to carry out the recommendations of the
community, support the superintendent, and establish a stable environment in which maxim um learning can prevail.

They also realize

that their employees are, in general, a dedicated group endeavoring
to use their talents toward tl1e creation of au improved society.
Mutual respect, confidence, and appreciation for objectives are
essential.

Superintendent.

The superintendent, as the head of the

school, by the relationship he establishes with his subordinates and
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the attitude created toward the student body and community, can set
the tone for guidance through the district.

His concern for the program

includes providing each school with guidance services, allowing
released time for attendance at guidance conferences, establishing
in-service workshops, curriculum flexibility, special in- service
programs, provision for individual differences, and encouraging full
staff participation.
The superintendent will encourage greater college-emphasis
on Human Relations principles for potential teachers and administrators.
The capable superintendent has an instinctive awareness
for potential problems and will constantly stimulate evaluation.

His

responsibility lies in providing education commensurate with the
student's potential in an atmosphere conducive to learning.

Director of testing and guidance.

The director of testing

and guidance will select and order testing and guidance materials,
drawing on a wide background of research and information, make
selections for maximum utilization by both students and teachers,
coordinate the testing and guidance program, receive referrals to
the psychologist and agencies, relate pertinent information to the
superintendent and school board, and conduct a continuous program
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of research and evaluation.

His position requires visiting schools,

assisting teachers with guidance techniques, teaching testing methods
when necessary, and verifying correct use of cu.mulative records.
Being cognizant of individual student need, from the bright child to
the retarded, he will advise teachers, cooperate in selecting candidates for special education classes, evaluate their individual needs,
and expedite their return to normal classes.

It is his duty to examine periodically the program and determine its effectiveness in caring for the interests, abilities, and needs
of all students.

Principal.

The principal in each elementary school will

work closely with the psychologist, nurse, and director of testing and
guidance.

If there is no counselor, he will assign a perceptive staff

member for counseling duties.

The principal will, in his respective

school, encourage teacher-awareness of .maladjustments, continual
behavio-r· p ~·;:,-,le.ms, and

idences of ostracism and alienation and

direct his staff toward rectification with the aid of special service
personnel.

He will consult the psychologist for psychological

analysis of problem students, receive reports from all departments,
and direct recommendations to the proper channels.
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School psychologist.

The school psychologist is responsible

for referrals for individual testing,, appraising the child 1 s ability,
analyzing problems, visiting teachers and acquainting them with
characteristic child-problems and individual differences, consulting
with parents and counselors, and making recommendations to the
principal and the director of testing and guidance.

He will conduct

case conferences, attend teachers 1 meetings, and assist with Guidance
and Human Relations Workshops.

School nurse.

The school nurse accepts referrals from

the principal and staff members.

She examines students, visits

homes, gathers health histories, consults with teachers, and informs
them of specific recommendati'.:: ns.
0

She works closely wit''l other

special service personnel and reports her findings to those directly
cc- ,:::err1' '.,

She verifies that physical problems are referred to

physicians and medical agencies.

Special education instructors.

Special education instruc-

tors will be keenly aware of individual differences and strive to
secure means to assist each student.

Where academic learning is

limited, emphasis will be on vocational training at the level of the
students concerned.

The special education instructors, vitally con-

scious that each child is entitled to equal opportunity, endeavor to
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make the particular program of value for the student.

They will

avoid any occasion for discrimination and help to build self-confidence
and mutual respect.

The instructors' direction will be toward reha-

bilitation and assimilation in normal classes when possible.

Remedial readin~ specialist.

T:-ie remedial reading

specialist's responsibilities include improvement of reading skills,
attempting to find the causes of students' reading problems, and
consultations with the parents, nurse, counselor, psychologist, and
teachers when required.

Speech therapist.

The speech therapist is responsible for

endeavoring to correct or improve speech conditions when referrals
are made by the administration, nurse, or teachers.

He should

consult teachers and make recommendations in relation to classwork
according to his findings.

It is his responsibility to be aware of any

maladjustments stemmin; from the in::,i vidual 1 s physical deficiencies
0

and convey to guidance personnel information which should be relayed
to all teachers :regarding the particular student receiving therapy.

Counselors.

The counselor's first concern is counseling

the student, followed by assisting with Human Relations Classes and
group guidance, arranging conferences., consulting with special
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service personnel, assisting teachers, visiting parents, communicating with community services and agencies., examining cumulative
files, testing, reporting research, providing available material to
teachers and students, and arranging vocational and college units of
study.

He also promotes emphasis on student awareness and individ-

ual recognition among teachers.

CHAPTER III

ORGANIZATION OF THE GUIDANCE PROGRAM

The specific functioning of the Guidance Program is
primarily under the direction of the principal, counselor, and teachers.

The roles of each--duties, responsibilities, and need for dedi-

cation--are included.

In their hands lies the success of the program.

Principal' s role.

The initiation and organization of the

guidance program will depend largely upon the principal.
assure or impede the success of the plan.

He can

The principal must focus

the attention of the faculty on the individual student's characteristics
and potential problems.
The principal interested in guidance will arrange for
counseling facilities, a faculty library, and research materials.

He

will encourage teachers to read and study educational literature and
materials and put their recommendations into practice.

He also

provides opportunities for sharing information and solutions to
problems.

He promotes effective instructional methods and principal-

teacher-student relations conducive to child growth and development
(3:Vl-V4).
The principal evaluates teacher techniques and discipline
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and advises teachers against punitive measures.
The principal will endeavor to arrange time for teachers
to attend conferences and provide opportunities to relay reports to
staff members.
The principal will establish good public relations among
his staff members and the community, yet maintain his integrity as
a dedicated educator and one concerned with Human Relations.
Dr. Clifford Froelich, Associate Professor of Education.,
University of California at Berkeley., says:
If you want an honest guidance program,, it has to permeate
the whole staff and the principal has to be the key man. He has
to set the pace where those teachers • • • will follow along. • •
(13).

Teacher 1 s role.
We must feature the classroom teacher in whose hands the
molding will take place, which in the final analysis will determine whether or not we have a good school (22).
The value of the classroom teacher in the promotion of
guidance has been realized for many years; however, this area in the
school program has been given very little actual concern by administrators or teachers.

It is essential that guidance be considered the humanized
and individualized part of education.

Each educator should understand

mental hygiene and appreciate the problems of social, mental, and
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emotional adjustment (27:14-15).
The teacher, from his position, has the opportunity to know
the student best.

Knowledge of the characteristics of young people is

vitally important in order to provide proper guidance for them.
The atmosph2r,?, the recc~ph7ity of the teacher, and t~1e
curriculum are all important factors in creating an environment conducive to maximal learning.

The classroom has a receptive tone

which, while it is friendly and accepting, is also stable and consistent.

The climate created may either inhibit or contribute to growth

and development.

Class rapport requires respect for personality

and individuality.

Acceptable behavior follows that which is mutually

satisfying and discipline becomes the development of internal objectives diminishing with maturity.
Teacher-approach and attitudes will often determine within
the classroom how much or how little the child will learn in spite of
administrative and counseling provisions.

Sylvia Angus states:

When children have spent years drilling stupid, unrelated
facts into their minds in the name of education, it is little
wonder they begin to conceive of education as a vast conspiracy
of dullness to be lived through as painlessly as possible. By
the time they reach college they have learned to memorize
what the teacher wants and to give it quietly back to him; they
no longer ask questions. They have lost the habit of skepticism:
they have ceased to wonder.
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That the public schools should so dull the senses and the
desire to learn is surely the greatest indictment one can make
against them. The wonder is that any minds are resilient
enough to survive this punishment., to develop in spite of their
education. • • • The number of good minds that are lost
forever by this rote training must be staggering (2:155-156).
Guidance is going on continuously, in a positive or negative
direction, among teachers., administrators and counselors.

All

contribute in some degree.
Never before in the history of American Education has the
need for quality classroom counseling been more important
than it is in this age, for we are seeing drastic changes which
directly affect the youth of our nation (15:12).
Human Relations Edt;.cation should not be confined to the
specialized classes.
subject.

It must permeate every classroom and every

History and social studies courses in particular can incor-

porate principles of respect for humanity.

The recently-concluded

Eichmann Trial is an example of a study in horror when civilization
allows "Man 1 s inhumanity to man" to become absolute.

Much material

is available for teacher-use to help students understand social
problems (Appendix A).
Teachers interested in Human Relations have opportunities
to attend Human Relations Workshops conducted every summer across
the nation.

These are extremely valuable experiences in self-

examination, securing information, chaning attitudes, gathering
materials., and developing skills.
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It is becoming increasingly evident that education may be
the route out of our sociological dilemma.

Dr. Ralph Tyler has

stated that attitudes favoring international understanding increase with
education; the attitudes favoring desegregation increase with education; the advocacy of actions to provide greater opportunity increase
with education (29:12-18).

Counselor's role.
the guidance program.

The counselor provides the "heart" of

In the Menninger Clinic, where "Love Unso-

licited" is the prevailing philosophy, everyone dealing with the person
shows him unqualified affection (30).

This principle would certainly

be conducive to guidance if used universally in school systems.
The counseling office should be sufficiently removed to
.. void interr··ptio s :Jr observation and to dis-associate it from
discipline.
A recent study made among university students revealed
that the characteristic which disturbed students most was counselors'
lack of respect for them (24:546-551).

Mutual respect and the ability

to inspire confidence are most important in the counselor; the ideal
attitude toward the student is that of a sympathetic, kindly, and
accepting authority.
The counselor must establish the student's sense of
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personal worth and accept him as he is.

According to some author-

ities, the most potent therapeutic tool is love, especially with shy,
withdrawn people.

Everyone in the school should work toward

building the student's self-concept.

It can be destroyed if one teacher

deviates from this philosophy.
Louis Bruno states:
The need for improved guidance services in our schools
today is an accepted fact. The counselor must be the catalyst
binding the educative processes to the needs of the individual.
His responsibility can only be discharged by depth of training,
understanding of the needs, capabilities and ultimate potential
of the individual student, knowledge of the economic, educational., and social structure surrounding him, and a dash of
dedication to the task involved (4:1).
In addition to individual counseling., the counselor assists
in planning and promoting Human Relations Classes and group guidance.

He advises on class scheduling.. transfer of students, pro-

gram,:,ing fort

,2

followinr year., collection and dissemination of

edu_:ational and occupational .matei-ial., parent conferences of personal problems .. and vocation or educational plans.
The counselor assists the student to understand himself in
relation to occupations and future interests., and must be prepared
with information on vocations and colleges, availability., costs.,
scholarships., and requirements.
He will administer tests, or verify that it is done correctly

17
by teachers, record scores and interpret results, always cognizant
of the danger of over-testing and misinterpretation of test data (28:66).
The counselor is responsible for the orientation of students
from sixth grade into junior high school and from ninth grade into the
high school.
Preparatory for high school the ninth graders in their
vocational units have studied the various course offerings in relation
to job and college opportunities.
That all school personnel encourage students to remain in
school is re-emphasized.

The counselors must encourage the

development of training courses designed to meet the student needs.
On-the-job training and placement services must be instituted to
bridge the gap w:~ich is fast-widening between the drop-out and
employment.
A recent study made by the Research Division of the New
York State Department of Education found that drop-out students'
primary reason for quitting was adverse school experience (11 :56).
Individual guidance, therefore, is imperative.

Knowledge of future

opportunities for the non-graduates must be conveyed to them.

In

addition to a .more flexible curriculum., increased vocational courses,
work adapted to the potential drop-out's ability, and remedial academic courses should be instituted.
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Most students quitting school have reading problems;
therefore, more emphasis on remedial reading is over-due.

Drop-

outs also come often fro.m lower socio-econo.mic groups, have a
hostile attitude, and are met with the same approach by school personnel.

The counselor's personal concern for the individual through case

conferences, in-service assistance, and Hu.man Relations workshops
can help teachers to understand these students.
Christian E. Burckel suggested that a questionnaire be
submitted to students asking if they intended to drop out when they
were sixteen or continue and the replies be given to the teachers and
counselors (8).

This simple procedure would focus the staff's atten-

tion on potential problems and increase their efforts to assist.
The school's provision for adult education classes will
enable the drop-out to return and complete his education.

The coun-

selors should keep in touch with these students and encourage and
assist in their return.
Young workers will have to prepare themselves for a
rapidly changing and more complex world of work. They will
need more education and training with better guidance and
counseling (20: 14).
The counselors should assist in students' decisions of
vocational training or college education.

Former Secretary of Health,

Education and Welfare, Abraham Ribicoff urges schools to help
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eliminate the unrealistic belief that to work with one's hands is not
as dignified as to work with one's mind (25:2).
College careers and vocational selections are often influenced by emotional and financial considerations based on insufficient
information.

Counselors should encourage teachers to become

interested in college publications in order to assist in advising students.
The student decides his future, not the counselor.
In his most essential core., no human being is comparable
with any other. Therefore., • • • the path of growth must also
be unique. His goal for himself must arrive out of his own
unique nature (19: 3).
A wise counselor is aware of college-potential among the
minority groups and the deprived in the school and continues to interview and encourage these students.

Lower socio-econo.mic groups

send disproportionately fewer children to college.

Much talent may

re.main sub.merged unless a conscientious counselor or teacher gives
specific aid.
Counselors also have a serious responsibility toward the
bright child 1 s future.

Harold C. Mccurdy states that close associa-

tion of geniuses with other children will tend to retard their intellectual development to the pace of average learner (18:3).
The high school itself has been considered largely responsible for the superior student's not attending college.

According to
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a recent survey, lack of money was the greatest single reason given
for students I failure to attend college, but it was also found that the
high schools were actually discouraging students.

Lack of confidence

in their ability to do college work was listed as a primary reason.
Dislike of high school and teachers, and failure to take courses
required for college were included by over 22 per cent of those questioned (26:3).

This becomes a counseling problem.

Dr. Maurice Freehill states:
In times of peril or of danger it is customary to draw on
the greatest ability which is available. Those who write the
history which preceded Hiroshima will surely wonder why
Western man neglected the development of those who could be
wise and creative. A complex society, a threatened society
or a progressive society is peculiarly dependent on creative
intelligence and it is surprising that the heirs of the AngloSaxons have neglected the fullest development of the ablest
among them (12).
The counselor's concern should see that no child is neglected,
whether he is physically or mentally handicapped, average, or of
superior intelligence.

CHAPTER IV

ESTABLISHMENT OF HUMAN RELATIONS CLASSES

I.

INTRODUCTION

Throughout civilization great emphasis has been placed
periodically on developing the mental and physical aspects of children, perhaps at the expense of the emotional.

Schools have shown

very little interest in acquiring social skills or providing information
and opportunities for personality adjustment.
A recent report of the American Council on Education
listed as one of the deterrents to education the fact that behavior
which implies acceptance and belonging is not always encouraged by
school personnel.

Individual children may remain completely

rejected for years (5:110).
There is good evidence to believe that every solitary,
friendless child who leaves school is destined for an unhappy adult
life.

The purpose of this program is to stimulate teachers to strive

increasingly to help young people build faith in themselves.

Praise

and encouragement are too frequently replaced with blame and
rejection.
One out of every seven students is not accepted by his peers.
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Other students desire no social contact with them in school, at play,
or at home.

From this 15 per cent of socially unacceptable young

people probably come many delinquents who seek anti-social ways of
obtaining their desires and help to make up the large population which
finally reaches mental hospitals and penal institutions.

Many of our

other seriously maladjusted also come from this group because,
without recognition or friends, success is difficult if not impossible
(5:13).

II.

REVIEW OF COLONEL H. EDMUND BULLIS'
HUMAN RELATIONS CLASSES

Under the direction of Colonel H. Edmund Bullis, associated with the Delaware State Society for Mental Hygiene, plans for
Human Relations Classes were designed which now are being offered
in every state in the United States, Canada, the Philippine Islands,
Puerto Rico, and Europe.

His work is included in a three.,.volume

series entitled Human Relations in the Classroom, Courses I, II, and
III.

This work has been praised and promoted by outstanding author-

ities in the fields of mental health, psychology and education.

Colonel

Bullis states:
Our aim is to strengthen children emotionally. Teaching up
to this time has been focused on developing the intellect. We are
tackling the basic problems of how to live (6: 1).
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The motivation for the study resulting in the Human Relations Classes' plan was the increasing awareness of the many maladjusted persons emerging from the public school system who would
eventually seek medical aid for mental breakdowns or be institutionalized.

III.

INSTITUTING HUMAN RELATIONS CLASSES

The three volumes of Human Relations in the Classroom

---- ----- - -- ------

contain separate courses designed for progressive grade levels.
The book 1 s chapters consist of thirty lesson-plans, each giving the
teacher explicit directions as to course-procedure and materials.
The values to be derived are indicated for the teacher, and the lessons
are incorporated around a basic hu.man need.
The Human Relations class begins with the teacher 1 s reading a stimulus story containing an emotional problem.

With a student-

leader or prompted by the teacher, the students are encouraged to
discuss the situation apparent in the story.

They evaluate and appraise

the story-problem and speculate on motives and characteristics evident.

Then they draw comparisons from their own experiences, and

a mutual sharing follows.

The courses are recommended for the

sixth., seventh, and eighth grade students; classes extend thirty weeks
with a one-hour session each week.

They are part of the students 1
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home-room period and can supplement the language arts and/or social
studies periods for that hour.

In the Human Relations classes a

naturally permissive atmosphere is essential, and students' seats
facing each other facilitates discussion.
Although the stories included in the three volumes are excellent, they are not necessarily used exclusively; films can also be
shown to stimulate discussion, and lists of recommended films, books,
and material are included.

Variations are provided with the stories

being related by the teacher rather than read at each session.

Other

techniques of expression in addition to discussion include panels,
dramatizations, debates, radio scripts, and quizzes.
The lessons include such topics as Understanding Parents,
Superstitions, Interests, Friends, Courtesy, Learning, Personality
Traits, Juvenile Delinquency, Dating, Emotions, The NeverSquealing Code, Handicaps, Cooperation, Responsibility, Inferiority
Complex., Moods, and Death.

The stories and activities which accom-

pany each lesson are on the students' emotional and interest level,
and the pictures included portray keen student-response.
The students may keep folders and notebooks.

They collect

clippings and stories indicative of human relations problems and their
solutions.

This encourages a constant consciousness of the basic

philosophy of human relations.

25
Of outstanding value are the six articles in each volume on
psychological subjects designed for the teacher.

These precede the

student discussion and thereby provide the teacher with background
and information she .may otherwise not have.
We will begin to make real progress in turning out of our
schools a larger percentage of our girls and boys who are more
emotionally mature only when we have available a much larger
proportion of teachers who are interested in, and have an
understanding of, the emotional problems of children (7:108).
Lessons include class acceptability records for teacher
use, which indicate the students who need more teacher-attention and
those who are not accepted by the group.
The teacher provides opportunities for students to gain
insight by listening to their classmates tell how they met problems
as well as by expressing themselves.

The young people come to

know that emotions can seriously influence their lives and are
taught how to get along with others and with themselves.

The classes

encourage student-examination of their own lives and motivations;
they learn to understand their actions.

By sharing one another's

problems, they lessen their own personal concerns.
Teachers are assisted in methods of helping friendless
students develop skills and personality traits so that they may be
accepted by the group.

In the Human Relations Classes the teachers

are taught to direct special attention to the socially-unwanted group,
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to call on the.m, and commend the.m whenever possible.
is felt for these children.

Acute concern

They are personally studied to find ways of

meeting their special problems.
The teacher is given instruction about bringing into the
discussion the underprivileged, minority group members, the shy,
and the isolated so as to improve their self concepts.

If students are

not accepted by their classmates in school, it is possible they may
never be accepted by their community in life.
The teacher is brought to realize that timidity, fear,
suspicion, sensitiveness, and lack of confidence are serious problems.
They are aided to help children secure more self-satisfying attitudes.
Teachers are reminded that a child cannot always "do better if he
would" but rather "he would do better if he could" (14:291-292).
Teachers, through being alerted to "danger signs" of the
maladjusted, can bring constructive methods into play and combat
and re-direct the undesirable behavior and mental processes.

They

can provide opportunities for the over- looked children to be brought
into pro.minence and experience success they had never known before.
Teachers who are interested in achieving the best for the
children can, by the utilization of Human Relations principles, create
these desired results.
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Possibly • • • we can expect in time a new generation
which, because of their school experiences, will know that
differences of color, class, ethnic origin, religion and mentality are not valid reasons for rejection. The deep responsibility of the school is to provide for the fullest possible
development of the unknown potentiality of every child,
regardless (21:34).

IV.

DISCUSSION

Human Relations Classes have proven very satisfactory.,
not only in the opportunity provided for the students to learn., to
express opinions, and to share in problem solving but also in the
stimulating effect these classes have on encouraging human relations
throughout the school.

Teachers have much better rapport and more

mutual understanding following the inclusion of this self-study in the
school.
Teachers' attitudes toward teaching and toward the child
are more important than technical aids (7:156).

Districts may spend

large sums of money for equipment and supplies while the 15 per
cent of rejected students go along with their needs unsatisfied.

The

atmosphere for total learning must be inspired from "within" the
teacher, a keen awareness of his function toward each child.

Studies

of Human R2lations direct emphasis away from the common concept
that "We are always right because we are teachers" {7:156) and
increase awareness of teacher-deficiencies.
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Human Relations Classes not only incorporate psychological
principles, they also focus teacher-concern on contributions to fulfillment of basic human needs.

Teachers, by becoming familiar with

symptoms of various types of maladjustments, thereby become more
conscious of all student problems.
The mature person is flexible., can defer to time, persons
and circumstances. He can show tolerance; he can be patient;
and above all he has the qualities of adaptability and compromise.
• • • is the school teaching in that direction? • • • It is
surely true that helping its children to reach this state of
maturity successfully is the first responsibility of each generation. Only when this has been done successfully can we hope
to have enough people able to see and think clearly and freely
enough to be able to prevent the race going on as we have gone,
from slaughter to bigger and better slaughter (10:8).

CHAPTER V

SUMMARY

School districts in which the prevailing philosophy reflects
concern for Human Relations are distinguished by excellent teaching,
fertile learning environment, high morale, few discipline problems.,
a minimal amount of student drop-out., and less teacher turn-over.
However., it is necessary that the guidance program., with its emphasis on Human Relations, permeate all areas of the district.

No one

teacher, no one counselor can establish the tempo of the program.

It

must be inaugurated with universal appro7al and administrati /e blessing to succeed even minimally.
The effects of the program, as evidenced by functional
brotherhood., genuine compassion, approaching self-actualization.,
and greater opportunities, should inspire participants toward a perpetuation of Human Relations-concern.

In conclusion,

Let's realize that each of us is putting his unique knowledge
and skills to work toward the same goal; the optimum intellectual, social, psychological and physical development of the
child. Each of us has something to offer; each of us has something to learn. One of the most promising ways to promote
this team approach to guidance is to give teachers, administrators, counselors and psychologists • • • a more co.mprehensive education in guidance (23:8).
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It is submitted that an effective Guidance Program with
emphasis on Human Relations and inclusion of Hu.man Relations
classes approaches the ideal of education for which we all strive.
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APPENDIX

HUMAN RELATIONS MATERIAL

There are many ways of obtaining materials and services
to assist the teacher in achieving and promoting education.

In almost

every large community are organizations ready to provide consultant
services, resource persons, speakers, and materials.
Among these are the Anti-Defamation League of B 1nai
B 1 rith, the National Conference of Christians and Jews, the American
Friends Service Committee, the Urban League, Human Relations
Commissions, and Interracial Councils.

Although the representatives

of such agencies may not be available in smaller communities, it is
always possible for administrators and teachers to communicate by
mail with offices located in nearby cities.
From these agencies can be obtained graphics., cartoon
booklets, pamphlets for use in classrooms, reference materials for
teachers and for pupils in elementary, junior and senior high schools
and on the college level.

Accompanying some of these materials are

guides for teachers so that maximum returns can be obtained from the
use of these tools.
shipping.

Films and filmstrips are available for the cost of
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